
ETH Library

Making Trouble to Stay With:
Architecture and Feminist
Pedagogies

Journal Article

Author(s):
Lange, Torsten; Scott, Emely E.; Athanasiadou, Lila; Harriss, Harriet; Merrett, Andrea J.; Moeini, Iradj; Rendell, Jane; Sara, Rachel

Publication date:
2017-11

Permanent link:
https://doi.org/10.3929/ethz-b-000228427

Rights / license:
Creative Commons Attribution-NonCommercial-ShareAlike 2.0 Generic

Originally published in:
Field 7(1)

This page was generated automatically upon download from the ETH Zurich Research Collection.
For more information, please consult the Terms of use.

https://doi.org/10.3929/ethz-b-000228427
http://creativecommons.org/licenses/by-nc-sa/2.0/
https://www.research-collection.ethz.ch
https://www.research-collection.ethz.ch/terms-of-use


How should we raise the question of social 
and environmental justice to become a 
mainstream political objective?

Is�there�a�sexual�speciÞcity�in�relation� 
to space?

How can feminism, within and about, 
architecture�engage�eȔectively�with�our�
politically�unstable�times?

Do public planning need feminist separatist 
groups so change the norm? To exclude to  
be able to include? 

Simply:�How�to�and�why�make�feminism�a�
mainstream topic in architecture?

How�can�feminism�continue�to�aȔect�
our�everyday�practice�and�ethics�within�
architecture?

Is�it�about�the�articulation�of�diȔerence�
(feminist spaces, practices, etc), or is it about 
equal rights?  

How do we engage those who consider 
Feminist�issues�totally�irrelevant�to�
Architecture? 
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Becoming a Feminist Architect

How could the concerns of feminism be  
inÞltrated�in�the�conceptualisation�of�
architecture, as an active component of  
the�discipline�but�without�its�diȔerentiation� 
as activism?

How�to�implement�feminist�work�practices�
and research into the architectural 
profession?

How can we improve wages and childcare 
support for women in the profession to 
ensure more women are able to develop their 
careers in architecture?  

In which context and scale is it possible to act 
and�who�can�make�supply�decisions?��

As�our�society�shifts�in�values,�how�do�you�
address the patriarchal nature of much of the 
pre existing built environment?

To what extent is it possible/desirable for 
tools�and�modes�of�practice�informed�by�
feminist�theory�in�architecture�to�Þnd�space�
within mainstream structures? 

How does the privatisation and neo 
liberalisation of universities impact on 
feminist teaching and research in architecture 
schools?

How can we challenge the fundamental male 
dominance�in�the�building�industry�(that�
is, as the architecture profession becomes 
more�gender�balanced,�the�building�industry�
at�large�is�characterised�by�inertia�and�non-
transparent structures), and what could be 
the�result�of�a�balanced�Þeld�of�practice�and�
production?   

How is a feminist architecture to develop 
responsible and caring approaches to
transforming/making�the�world�in�such�a�way�
that it will welcome and host all living beings 
and�all�existing,�imaginable�and�still-to-be-
invented forms of life?  

Is�a�nomadic�feminist�practice�that�actually�
aȗrms�diȔerent�notions�of�spatiality�and�
subjectivities possible within architectural 
practice?

 

There�is�an�urgent�need�for�Òrethinking�the�
social in architecture” in late modernistic 
housing areas. In relationship to that I’m 
interested in posing the question of how 
feministic�city�planning�could�develop�a�
method�not�only�involving�the�citizens�in�
social�pre-studies,�but�bringing�the�process�
further�into�the�design-�and�conventional�
planning phase? 

There�is�a�need�for�new�types�of�social�places�
that could change the public sphere, that in 
many�examples�are�dominated�by�men�Ð�but�
certainly�not�are�attractive�to�women.
 
Women do not have time to spend in public; 
they�are�occupied�in�domestic�life.�Is�it�
possible�to�create�ÔhybridÕ�spaces�with�another�
type�of�necessary�actives,�taking�more�
important�roles�in�everyday�life�in�comparison�
to cafés, shops etc.? One example is Stepwells 
in�India.�Could�we�mix�playgrounds�with�
restaurants,�laundry�with�caf�s?�Or�could�
we�take�this�spatial�challenge�even�further?�
Could a method be developed to give a strong 
motif that collaboration between feminism 
and architecture generates an important tool 
for�Òrethinking�the�social�in�architectureÓ?
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Making Trouble to Stay With:  
Architecture and Feminist Pedagogies

Torsten Lange and Emily Eliza Scott with contributions from Lila 
Athanasiadou, Harriet Harriss, Andrea Jeanne Merrett, Seyed Hossein 
Iradj Moeini, Jane Rendell and Rachel Sara

Architecture is, at its most basic, about imagining desirable futures. Yet, 
GHVSLWH�JURZLQJ�DZDUHQHVV�RI�WKH�ODVWLQJ�DQG�H[WHQVLYH�HIIHFWV�WKDW�GHVLJQ�
GHFLVLRQV�KDYH�LQ�WKH�ZRUOG��PDQ\�SHRSOH�UHPDLQ�LQDGHTXDWHO\�UHSUHVHQWHG�
(or entirely unrepresented) by the profession, which lacks diversity. The 
faction of those who hold the power to design is still, by and large, comprised 
of a relatively homogenous group of middle-class white men who dominate 
not only the profession but also architectural education, even though there is 
now—in most places—near gender parity among students. How, then, might 
we—as educators committed to forms and practices of architecture that are 
inclusive, progressive, egalitarian, socially and environmentally just, and so 
on—implement and promote feminist pedagogies? Together, this set of short 
UHVSRQVHV�E\�\RXQJ�DV�ZHOO�DV�HVWDEOLVKHG�¿JXUHV�LQ�WKH�¿HOG��EHJLQV�WR�VNHWFK�
the outlines of an approach to architectural education rooted in feminist 
politics. Our goal is to offer possible tools at our disposal, from revisionist 
DUFKLWHFWXUDO�KLVWRU\�WR�VLWH�VSHFL¿F��FRPPXQLW\�EDVHG�VSDWLDO�SURMHFWV�WR�
gender-centered design studios.
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If the architectural profession is to play an incisive role in current and 
future world making, we believe that the discipline must fundamentally 
change. How “architectural” knowledge is produced and reproduced 
LQ�WKH�DFDGHP\��¿UVW�DQG�IRUHPRVW�WKURXJK�WHDFKLQJ��PDWWHUV�D�JUHDW�
GHDO�LQ�WKLV�UHJDUG��DQG�FDOOV�IRU�XUJHQW�DQG�UDGLFDO�UHFRQ¿JXUDWLRQ��
(QJDJLQJ�DGHTXDWHO\�ZLWK�HQWDQJOHG��SURPLVFXRXV�DQG�LQHYLWDEO\�PHVV\�
UHDOLWLHV�UHTXLUHV�IRUPV�RI�NQRZLQJ�DQG�GRLQJ�WKDW�SODFH�HPSKDVLV�RQ�
FROODERUDWLRQ�DQG�FURVV�GLVFLSOLQDU\�H[FKDQJH��RQ�LQWHUGHSHQGHQF\�
as well as contingency. Yet architecture, a notoriously conservative 
discipline with roots in the long nineteenth century, all too often clings to 
traditional notions of individual mastery, genius, and autonomy, while also 
maintaining deeply hierarchical and patriarchal structures. 

Feminist thinkers such as Donna Haraway and bell hooks have, by 
contrast, championed diverse practices that hold the potential to “trouble” 
such prevailing models, while furthermore providing fruitful alternatives 
to normative forms of knowledge production.1�)RU�H[DPSOH��+DUDZD\�
stresses that all knowledge is situated as opposed to objective or universal, 
encouraging the persistent acknowledgement of positionality with regard 
WR�DQ\�JLYHQ�SUREOHP�RU�FODLP��6KH�IXUWKHUPRUH�DGYRFDWHV�H[SHULPHQWDO�
IRUPV�RI�UHVHDUFK�DQG�H[SUHVVLRQ�±�LQFOXGLQJ�ZKDW�VKH�FDOOV�³VSHFXODWLYH�
fabulation” – that are grounded in the world, while, at the same time, 
recognizing their potential to make worlds otherwise. Meanwhile, 
hooks highlights the emancipatory potential of education, espousing 
pedagogical practices that transgress the limits of the classroom. With 
particular sensitivity to gender, race, and class, she aims to transform the 
dominant power relations that are socially reproduced through knowledge. 
([WHQGLQJ�IURP�WKLV��RXU�FRQWULEXWLRQ�VSULQJV�IURP�WKH�TXHVWLRQ��+RZ�
might we—as educators committed to forms and practices of architecture 
that are progressive, egalitarian, socially and environmentally just, and so 
on—implement and promote feminist pedagogies? 

The following, collected inputs—framed by way of three loose and 
LQWHUUHODWHG�TXHVWLRQV²DUH�EDVHG�XSRQ�FRQYHUVDWLRQV�KHOG�GXULQJ�D�
roundtable panel on pedagogy at the “Architecture and Feminisms” 
conference hosted by the KTH Royal Institute of Technology in Stockholm 
in November 2016. Along with our fellow “educator-kin” and a lively 
audience, we discussed not only ways that feminist pedagogical strategies 
might contribute to meaningful “troublemaking” in the architectural 
discipline, but also how we might build the alliances and networks 
necessary to keeping that trouble productively alive. Our aim, in other 
words, was to further an “ecology of practices”2 and practitioners in 
architectural education that might transform the discipline in responsive 
and sustainable fashion.  

1  See: Donna Haraway, Staying with the 
Trouble: Making Kin in the Chthulucene 
(Durham and London: Duke University 
Press, 2016); bell hooks, Teaching 
Critical Thinking: Practical Wisdom 
(New York: Routledge, 2010); Teaching 
Community: A Pedagogy of Hope (New 
York: Routledge, 2003); Teaching to 
Transgress: Education as the Practice of 
Freedom (New York: Routledge, 1994).

2  Isabelle Stengers, “Introductory Notes 
on an Ecology of Practices”, Cultural 
Studies Review, no. 11 (2005), 183–96.

Making Trouble to Stay With: Architecture and Feminist Pedagogies
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What forms might feminist pedagogy take in 
architecture and who are its potential protagonists 
(imaginary or real)?

Andrea Merrett

Although not immediately concerned with pedagogy, the feminist 
DUFKLWHFWV�ZKR�ZURWH�WKH�¿UVW�KLVWRULHV�RI�ZRPHQ�LQ�WKH�SURIHVVLRQ�
SURYLGHG�WKH�PDWHULDO�WR�H[SDQG�WKH�FDQRQ�WDXJKW�WR�DUFKLWHFWXUH�
students.3�7KH\�ZHUH�SDUW�RI�D�¿UVW�JHQHUDWLRQ�RI�DUFKLWHFWV�DQG�VFKRODUV�
who challenged the disciplinary boundaries of architectural history 
to include not only female architects, but also other histories not 
previously told.4 The work of recuperating these histories is ongoing 
and has yet to radically alter what and how history is taught, at least 
here in North America.5 

7KLV�UDLVHV��IRU�PH��WKH�TXHVWLRQ��ZKDW�LV�WKH�UROH�RI�WKH�DUFKLWHFWXUDO�
historian in a professional school? Beyond developing students’ skills 
LQ�UHVHDUFK��WKH�V\QWKHVLV�DQG�DQDO\VLV�RI�WH[WV�DQG�DUWLIDFWV��DQG�WKH�
presentation of their ideas, the historian can help students understand 
WKH�FRQWH[W�RI�DUFKLWHFWXUDO�SURGXFWLRQ��7KLV�LQFOXGHV�WKH�KLVWRULHV�RI�
SURIHVVLRQDOL]DWLRQ��RI¿FH�SUDFWLFHV��DQG�FRQVWUXFWLRQ�ODZV��)XUWKHUPRUH��
I believe that historians can be instrumental in countering the insularity 
of the architecture school around the design studio by connecting 
architecture to the larger social, political, and cultural forces that shape it. 

Feminist scholars in the 1970s, after all, were never just interested in who 
the female architects were, but also the social and professional norms that 
H[FOXGHG�PRVW�ZRPHQ�IURP�SUDFWLFH��DQG�WKH�RWKHU�ZD\V�ZRPHQ�KDYH�
contributed to the built environment. A more recent generation of scholars 
KDYH�H[WHQGHG�WKHVH�HDUOLHU�IHPLQLVW�DQDO\VHV�WR�JHQGHU�DQG�VSDWLDO�
UHODWLRQV��UHSUHVHQWDWLRQDO�VWUDWHJLHV��WH[W�DQG�ODQJXDJH��DQG�UDFH�DQG�
VH[XDOLW\�6 Mining this work for content and methodologies goes beyond 
XQFULWLFDOO\�DGGLQJ�ZRPHQ�WR�WKH�FDQRQ�WR�H[SDQG�VWXGHQWV¶�H[SRVXUH�QRW�
just to the history of construction, but the construction of history, and 
their place in it.

Harriet Harriss

Epigraph: “A mistress is not a female mister…. nor a starlet a female star. 
In fact, a starlet is not a star at all.” – Sol Saporta.7

That there are fewer women architects than men cannot be blamed on 
practice alone: schools of architecture share a burden of responsibility too. 
However, the gender gap between men and women within roles of academic 
OHDGHUVKLS�LV�HYHQ�PRUH�DFXWH��,Q�WKH�8.�IRU�H[DPSOH��WKH�PDOH�WR�IHPDOH�

3  6HH��IRU�H[DPSOH��'RULV�&ROH��From Tipi 
to Skyscraper: a History of Women 
in Architecture (Boston: i press inc., 
1973); Susana Torre, ed., Women in 
American Architecture: A Historic and 
Contemporary Perspective (New York: 
Whitney Library of Design, 1977).

4  )RU�H[DPSOH��'RORUHV�+D\GHQ��Grand 
Domestic Revolution: A History 
of Feminist Designs for American 
Homes, Neighborhoods, and Cities 
(Cambridge, MA: The MIT Press, 1981).

5  Meltem Ö. Gürel and Kathryn H. 
Anthony, “The Canon and the Void: 
Gender, Race, and Architectural 
+LVWRU\�7H[WV�´�Journal of Architectural 
Education 59, no. 3 (February 2006).

6  )RU�H[DPSOH��'LDQD�$JUHVW�HW�DO���HGV���The 
Sex of Architecture (New York: Harry N. 
Abrams, Inc., 1996); Kathryn H. Anthony, 
Designing for Diversity: Gender, Race, 
and Ethnicity in the Architectural 
Profession (Urbana: University of 
Illinois Press, 2001); Beatriz Colomina, 
ed., Sexuality and Space (New York: 
Princeton Architectural Press, 1992).

7  Sol Saporta, cited in Paul J. Hopper, ed., 
Studies in Descriptive and Historical 
/LQJXLVWLFV��)HVWVFKULIW�IRU�:LQIUHG�
3��/HKPDQQ (Amsterdam: John 
Benjamins Publishing, 1977), 214.

Making Trouble to Stay With: Architecture and Feminist Pedagogies
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ratio for heads of school is 1:40. Women heads can be counted on one hand. 
6XEVHTXHQWO\��LW¶V�WKH�³PDVWHUV´�DQG�QRW�WKH�³PLVWUHVVHV´�RI�DUFKLWHFWXUH�ZKRVH�
SHGDJRJLHV�SHUYDGH��8QOHVV�VWDI¿QJ�WHDPV�DUH�LQFOXVLYHO\�SHRSOHG��LQFOXVLYH�
SHGDJRJLHV�IDOO�ÀDW��)HPLQLVW�SHGDJRJLHV�DUH�QRW�RQO\�QHHGHG�WR�SURYLGH�D�VHW�
RI�SULQFLSOHV�DQG�SUDFWLFHV�IRU�HGXFDWLRQDO�HTXDOLW\��EXW�DOVR�WR�EXLOG�D�VSDFH�LQ�
which women can inhabit educational institutions to begin with.

)RU�D�PLVWUHVV�SHGDJRJXH�LQ�D�SRVLWLRQ�RI�LQÀXHQFH��H[SOLFLWO\�SURPRWLQJ�
feminist pedagogies can often be discredited as “subjective,” “personal” and 
“politicizing” (i.e. actions considered “un-academic”), fueling the fear that 
such “activism” will worsen already poor chances of promotion and increase 
isolation.8 Yet feminist pedagogy emphasizes collective over individual 
DFWLRQ��WR�SURWHFW�UDWKHU�WKDQ�H[SRVH�LWV�RZQ��,W�GHPDQGV�WKDW�WKH�IDOVH�
dichotomies that divide us are deconstructed - from student v tutor to end-
XVHU�Y�DUFKLWHFW�±�GLVUXSWLQJ�WKH�GHELOLWDWLQJ�DQG�H[KDXVWHG�SRZHU�UHODWLRQV�
that have served to perpetuate partitions based on gender identity, ethnicity, 
FODVV��DJH��DELOLW\�DQG�VH[XDOLW\��¿JV����	�����

)HPLQLVW�SHGDJRJ\�WDFNOHV�WKH�SUREOHP�RI�LQHTXDOLW\�LQ�DOO�LWV�IRUPV�DQG�
across architecture writ large: from how a male tutor might relate to a female 
student, to how the profession allows manual laborers to be treated on 
site. Whilst gender-sensitive pedagogies invite us to acknowledge diversity 
and difference9, feminist pedagogies emphasize our interconnectedness: 
the need to share and redistribute and to work for collective good and not 
just individual goals. As the world outside the classroom is fast becoming 
LQFUHDVLQJO\�LQHTXLWDEOH��IHPLQLVW�SHGDJRJ\�SURYLGHV�D�ZRUNLQJ�SURWRW\SH�IRU�
VWXGHQWV��LW�KHOSV�WKHP�UHSRUW��UHVLVW�RU�UHFRQ¿JXUH��EXW�QHYHU�WR�UHVLJQ�WR�WKH�
present reality. In the face of the fear-fueled crisis that previous patriarchal 
pedagogies have helped foster, feminist pedagogy is not the backswing of a 
¿VW�EXW�WKH�OHYHOLQJ�IRUFH�QHHGHG�WR�GH¿EULOODWH�WKH�XQIROGLQJ�GLVDVWHU�

 

8  The ACSA statistics (2015) identify 1:4 
women/men educator ratios in the USA, 
1:5 at Dean level. See http://www.acsa-
arch.org/resources/data-resources/
women. In contrast, UK stats are closer 
to 1:3 women/men. See: David Gloster, 
RIBA Education Statistics, 2013-14, 
https://www.architecture.com/Files/
RIBAProfessionalServices/Education/2015/
EducationStatistics 2013-2014.pdf. Statistics 
H[LVW�LGHQWLI\LQJ�ZKHWKHU�WKH�ZRPHQ�DUH�
likely to be in leadership roles or not.

9  Sherry Ahrentzen and Kathryn H. 
$QWKRQ\��³6H[��6WDUV��DQG�6WXGLRV��
A look at Gendered Educational 
Practices in Architecture,” Journal 
of Architectural Education 47, no. 1 
(1993), 11-29. Ahrentzen preferred 
gender-sensitive to gender indifferent.

Figure 1 and 2. MA architecture students working on a live project on Fish lsland in 
Hackney, London 2014. The brief tasked students with inserting ‘meanwhile’ spaces into 
a disused building scheduled for redevelopment, giving the spaces a useful community 
purpose in the interim. Photographs by Harriet Harriss.

Making Trouble to Stay With: Architecture and Feminist Pedagogies
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Which practical strategies have you employed to set an 
H[SOLFLWO\�IHPLQLVW�DJHQGD�LQ�\RXU�GHVLJQ�VWXGLR�WHDFKLQJ�
and how have students responded to such efforts?

Iradj Moeini

Our studio started with a series of discussions on feminism that helped 
VWXGHQWV�IDPLOLDULVH�ZLWK�WKH�WRSLF�LQ�DQ�,UDQLDQ�DFDGHPLF�FRQWH[W��LQ�ZKLFK�
feminist views are virtually unknown. A consensus developed during these 
sessions that feminism is part of a broader set of ideas oriented toward 
XQUDYHOLQJ�KLVWRULFDOO\�GHYHORSHG�IRUPV�RI�GLVFULPLQDWLRQ�DQG�H[FOXVLRQ�

The discussions were also focused on issues of abuse – something a 
typical student in Shahid Beheshti University, Tehran, knows little about 
– and how women are affected differently, and often more severely, by 
it in many societies. This helped shift the common perception of fugitive 
DEXVHG�ZRPHQ�DV�EHLQJ�REOLTXH��RU�HYHQ�FULPLQDO��WR�RQH�ZKHUHLQ�WKH\�DUH�
understood to have suffered tough, discriminatory circumstances which 
need to be addressed with support and, if necessary, shelter.

Our studio project evolved in conjunction with readings and discussions 
on feminist art, women’s movements, gender and public space, feminine 
design, and psychoanalysis. It also included case studies of houses for 
DEXVHG�ZRPHQ�ERWK�LQ�,UDQ�DQG�DEURDG��WKURXJK�ZKLFK�VWXGHQWV�H[SORUHG�
the vulnerable situation of these women, how they feel about their various 
environments, and ways in which they can be better protected and cared 
for through architecture. Some of the design themes and strategies that 
students came up with were: domesticity, glamour, merging into/emerging 
IURP�QDWXUH��FRPSOH[LW\�VLPSOLFLW\�V\PELRVLV��JUHHQQHVV��V\PEROLF�
connotations, soft materiality, and craftiness.

Most contentious was the issue of site selection. Diverging from 
mainstream practice in our school, students focused carefully on not 
only access, views, and adjacent land uses, but also the factors that might 
SRVLWLYHO\�DIIHFW�DEXVHG�ZRPHQ¶V�TXDOLW\�RI�OLIH��ERWK�LQ�WHUPV�RI�JLYLQJ�
them a sense of security and facilitating their reintegration into society. 
Although students’ opinions were often divided, a consensus developed 
WKDW�VXFK�LVVXHV�KDYH�D�VLJQL¿FDQW�JHQGHUHG�GLPHQVLRQ��

,Q�WKH�HQG��D�VLWH�ZDV�VHOHFWHG�QH[W�WR�D�ZRPHQ�RQO\�SDUN�FDOOHG�µ0RWKHUV¶�
Paradise’. This involved another series of debates as to whether or not 
the association between motherhood—or, to use Sara Ahmed’s words, the 
condition of being ‘happy housewives’—and paradise is something that 
should be challenged.10

By the time students reached the design stage, they had developed their 
LQGLYLGXDO�LGHDV�RI�KRZ�WR�DGGUHVV�WKH�VSHFL¿F�LVVXHV�RI�WKHLU�XVHUV��

10 Sarah Ahmed, The Promise of Happiness  
(Durham: Duke University Press, 2010), 
50–53.

Making Trouble to Stay With: Architecture and Feminist Pedagogies
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not only by sheltering them from further abuse, but also by designing 
gender-conscious spaces.

Rachel Sara

I write this as a part of the hands-on-bristol collective,11 which acts as a 
platform to bring together community members, architects, architecture 
students, and academics, to work together in order to generate positive 
changes within our city, Bristol, United Kingdom. I also write this as an 
academic with a particular concern for the promotion of diversity – both 
in terms of who is involved in education and the profession as well as what 
is valued as architecture. This emphasis on diversity is underpinned by a 
radical feminist and transformative pedagogy, inspired, in particular, by 
bell hooks and Paulo Freire.12 

Our collective has set up an ongoing practice of studio projects13 that take 
VWXGHQWV�EH\RQG�WKH�FRQ¿QHV�RI�WKH�XQLYHUVLW\��ZLWK�LWV�WUDGLWLRQDO�IRFXV�RQ�
design as an individual sovereign act, and into diverse, local communities 
with the aim of building design projects that are collaborative, negotiated, 
connected, inclusive, and empathetic.

We understand these efforts as representing a type of live community 
architecture. Whereas typical live projects are often assumed to comprise “the 
negotiation of a brief, timescale, budget and product between an educational 
RUJDQL]DWLRQ�DQG�DQ�H[WHUQDO�FROODERUDWRU�IRU�WKHLU�PXWXDO�EHQH¿W�´�DQG�WR�
be “structured to ensure that students gain learning that is relevant to their 
educational development,”14 we conceive of live community architecture as 
a form of spatial agency which involves collaboration between a community 
DQG�DUFKLWHFWV�WKDW�UHVXOWV�WR�WKHLU�PXWXDO�EHQH¿W�DQG��LGHDOO\��D�SRVLWLYH�
and sustained impact on both. A feminist agenda shifts the focus towards 
inclusive co-creation and participatory practices. The primary objective is 
civic spatial agency, in which knowledge is generated collectively throughout 
the process (rather than focused on the students’ individual learning). 

6WXGHQWV�KDYH�UHVSRQGHG�WR�VXFK�SURMHFWV�LQ�PL[HG�ZD\V��6RPH�IHHO�
constrained by “consulting,” and hang on to their presumed positions of 
H[SHUWLVH�ZKHUH�SRVVLEOH��2WKHUV�HQJDJH�LQ�ZD\V�WKDW�VHHN�RXW�WKH�YRLFHV�RI�
VLOHQFHG�RWKHUV�WR�FKDOOHQJH�TXHVWLRQV�RI�GLIIHUHQFH�DQG�HQJDJH�LQ�LQFOXVLYH�
co-creation. The most powerful work reconceives the relationship between 
all involved as something akin to a learning community, in which design is 
understood as a practice of freedom that brings forth new consciousness 
about the conditions that shape (a) community’s place(s) in the world.15 
,W�IXUWKHUPRUH�FDWDO\]HV�FRPPXQLW\�DFWLRQ�EH\RQG�WKH�FRQ¿QHV�RI�DQ�
DFDGHPLF�SURMHFW��VR�WKDW�SURMHFWV�EHFRPH�ODUJHO\�VHOI�VXI¿FLHQW�DQG�OLYH�RQ�
LQWR�WKH�IXWXUH��¿JV����	����

11  See http://www.hands-on-bristol.co.uk.

12 bell hooks, Teaching Community: A 
Pedagogy of Hope (New York: Routledge 
2003); and Paulo Freire, Pedagogy of the 
Oppressed (New York: Continuum, 1989).

13 )RU�WKH�¿UVW�\HDU�RI�D�WZR�\HDU��
RIBA Part II accredited Master of 
Architecture course at the University 
of the West of England, UK.

14 Live Projects Network: http://
liveprojectsnetwork.org/about/.

15 bell hooks, Teaching to Transgress: 
Education as the Practice of Freedom 
(London: Routledge, 1994), 207.
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Which conceptual frameworks, from critical theory to 
activism, can be mobilized in order to articulate and 
H[WHQG�IHPLQLVW�SHGDJRJ\"

Lila Athanasiadou

:LWKLQ�WKH�FRQWH[W�RI�DUFKLWHFWXUDO�HGXFDWLRQ��SHGDJRJLFDO�SUDFWLFHV�WHQG�
to follow prescriptive models grounded in either inductive or deductive 
reasoning. The former, envious of methodologies used in hard sciences, 
reproduces 1:1, all-encompassing representations, reducing social 
FRPSOH[LW\�WR�D�SUREOHP�VROXWLRQ�GLDOHFWLF�ZKLOH�WUDQVIRUPLQJ�HPSLULFDO�
REVHUYDWLRQV�LQWR�D[LRPDWLF�WUXWKV��7KH�ODWWHU��¿[DWHG�RQ�VW\OHV��VSHFL¿F�
UHSUHVHQWDWLRQDO�WHFKQLTXHV��DQG�LGHDOL]DWLRQV�RI�VSHFL¿F�DUFKLWHFWXUDO�
theories, fetishizes the image of the architecture rather than the practices 
LW�DIIRUGV��%RWK�PRGHOV�HQFRXUDJH�VWXGHQWV�WR�DGRSW�SUHH[LVWLQJ�SRVLWLRQV�
rather than to forge their own, and make for a teaching practice that is 
based on the transference rather than the transduction of knowledge. A 
feminist rethinking of pedagogy, by contrast, radically reorients attention 
from the form of the project to the entire, process-based assemblage of 
educator, student, and content. 

)HOL[�*XDWWDUL¶V�³PHWD�PRGHOLQJ´�RIIHUV�D�FRQFHSWXDO�IUDPHZRUN�
based on abductive reasoning, which shifts the focus from locating 
DQG�UHXVLQJ�H[LVWLQJ�PRGHOV�WR�GHYHORSLQJ�D�VHQVLELOLW\�WRZDUG�WKHLU�
emergence. His scheme traces the formation of the subject through 
the relationality between patterns (models) and the crystallization 
of subjectivity as it transverses these relations.16 By abstracting the 
methodological movements of meta-modeling, the creative process 
shifts its subject matter from the things-in-themselves (understood as 
products) to the resonances between them and the contingencies of their 
formation. This design process forms in two asymmetrical registers: 
the foreground, as the product of the process; and the background, 
which encompasses non-goal oriented activities, thought-based 
DQG�WDQJLEOH�H[SHULPHQWDWLRQ��DV�ZHOO�DV�LQWXLWLRQ��7KH�EDFNJURXQG�
process encourages an abductive reasoning based on the “hypothetical 
inference” preceded by a material observation that both describes 
something and interferes with it.17 

%\�DGRSWLQJ�D�SUREOHPDWLF�DSSURDFK�UDWKHU�WKDQ�DQ�D[LRPDWLF�RQH��
meta-modeling as a pedagogical practice problematizes all models 
and preconceptions. It becomes a way of unlearning standards and 
FRQYHQWLRQV��TXHVWLRQLQJ�WKH�PHDQV�RI�DSSURDFKLQJ�D�SUREOHP�DV�ZHOO�DV�
the problem itself.18 Instead of aiming to provide clear answers to clearly 
GH¿QHG�TXHVWLRQV��LW�VKLIWV�WKH�TXHVWLRQ�XQWLO�WKH�DQVZHU�EHFRPHV�D�SURFHVV�
RI�KRZ�WR�DQVZHU�D�TXHVWLRQ�RI�WKDW�QDWXUH��7KLV�RSHUDWLRQ�WUDQVIRUPV�LW�
into an action on an action, a design of the process of designing, rather 
than the design of mere products.

Figure 3. Ebenezer Gate, Bristol, a 
project to create a community pocket 
park. Photograph by Marcus Way.

Figure 4. Wayfarers: portable recycled 
architecture to reclaim the street for 
performance. Photograph by Thomas Sale.

16 )pOL[�Guattari, Schizoanalytic 
Cartographies (New York: 
Bloomsbury, 2012).

17 Lorenzo Magnani, “Chapter 6: 
Abduction, Affordances, and Cognitive 
Niches” in Abductive Cognition: 
The Epistemological and Eco-
Cognitive Dimensions of Hypothetical 
Reasoning (Berlin Heidelberg: 
Springer Verlag, 2009), 318.

18 ,Q�WKH�¿UVW�FKDSWHU�RI�WKH�Queer Art 
of Failure, Jack (Judith) Halberstam 
envisions a similar “open” pedagogy 
WKDW�LV�³QRW�¿[HG�RQ�D�WHORV´��³ZLWKRXW�
¿[HG�ORJLFV�DQG�HSLVWHPHV´��EXW�LQVWHDG�
SOD\IXO��H[SHULPHQWDO��DEGXFWLYH�UDWKHU�
than deductive or inductive, and 
problem-making rather than problem-
solving. Judith Halberstam, The Queer 
Art Of Failure, 1st ed. (Durham: 
Duke University Press, 2011), 16-17.
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Jane Rendell

In 2003, I introduced the term “critical 
VSDWLDO�SUDFWLFH´�WR�GH¿QH�PRGHV�RI�
VHOI�UHÀHFWLYH�DUWLVWLF�DQG�DUFKLWHFWXUDO�
SUDFWLFH�ZKLFK�VHHN�WR�TXHVWLRQ�DQG�WR�
transform the social conditions of the 
sites into which they intervene, and 
test the limits of their own disciplinary 
procedures.19 At the heart of the project 
is a focus on the “inter” and the “trans” 
as places and processes that operate 
between and across art and architecture, 
theory and practice, public and private.20 
My pedagogical approach relates 
closely to my practice-led research: 
they inform one another. The feminist 
aspect is palpable in the attention paid 
to positionality and subjectivity, and 
WKH�XQHUULQJ�UHWXUQ�RI�VLWH�VSHFL¿FLW\��
situation and situated-ness in the work.21 

Through writing about critical spatial 
practice, I came to understand criticism 
as a form of critical spatial practice, 
one I named “site-writing”.22 Site-
writing is the pedagogical challenge 
I set myself annually (for around 16 
years now). Each year, I offer a group 
of students the invitation to produce a 
SLHFH�RI�H[SHULPHQWDO�ZULWLQJ��RQH�WKDW�
responds to, but also intervenes into, 
a site, conceptually and formally. Most 
recently, site-writing has transformed 
LQWR�VLWH�UHDGLQJ��ZKHUH�WH[WV�RQ�WKH�
³UHDGLQJ�OLVW´�JHW�FRQ¿JXUHG�DQG�UHDG�
aloud on site, participants set writing 
workshops for each other, and I get to go 
wherever I am taken!23

 

19 Jane Rendell, “A Place Between Art, Architecture and Critical Theory,” in 
3URFHHGLQJV�WR�3ODFH�DQG�/RFDWLRQ (Tallinn, Estonia: 2003), 221-33 and Jane 
Rendell, Art and Architecture: A Place Between (London: IB Tauris, 2006), 
1–2, 4, 6, 9, 12, 66 and 191. This term was in to response to Michel de Certeau, 
7KH�3UDFWLFH�RI�(YHU\GD\�/LIH [1980] (Berkeley: University of California Press, 
1984) and Henri Lefebvre, The Production of Space�>����@��2[IRUG��%ODFNZHOO��
1991). Most recently, see Jane Rendell, “Critical Spatial Practice as Parrhesia,” 
special issue of MaHKUscript, Journal of Fine Art Research 1, no. 2 (2016).

20 Inspired by Julia Kristeva, “Institutional Interdisciplinarity in Theory and 
Practice: An Interview,” in The Anxiety of Interdisciplinarity, De-, Dis-, 
Ex-, v.2��HG��$OH[�&ROHV�DQG�$OH[LD�'HIHUW��/RQGRQ��%ODFNGRJ�3UHVV���������
Michel Foucault and Gilles Deleuze, “Intellectuals and Power,” in /DQJXDJH��
Counter-memory, Practice: Selected Essays and Interviews (New York, 
Ithaca: Cornell University Press, 1977), 205-17; and Judith Butler, “What 
LV�&ULWLTXH"�$Q�(VVD\�RQ�)RXFDXOW¶V�9LUWXH�´�LQ�The Political: Readings in 
Continental Philosophy, ed. David Ingram (London: Basil Blackwell, 2002).

21 )RU�H[DPSOH��&ODLUH�'RKHUW\��HG��Situation (Cambridge: MIT Press with 
Whitechapel Gallery, 2009); Donna Haraway, “Situated Knowledges: The 
Science Question in Feminism and the Privilege of Partial Perspective,” 
Feminist Studies 14, no. 3, (Autumn 1988), 575–99; Miwon Kwon, 
2QH�3ODFH�$IWHU�$QRWKHU��6LWH�6SHFL¿F�$UW�DQG�/RFDWLRQDO�,GHQWLW\ 
(Cambridge, MA: MIT Press, 2002); Rosalind Krauss, “Sculpture in 
WKH�([SDQGHG�)LHOG�´�LQ�Postmodern Culture, ed. Hal Foster (London: 
Pluto Press, 1985); D. Soyini Madison, Critical Ethnography: Method, 
Ethics and Performance (London: Sage Publications, 2004).

23 See Jane Rendell, “Architecture-Writing,” in Critical Architecture, ed. 
Jane Rendell, special issue of The Journal of Architecture 10, no. 3 (June 
2005), 255–64; Jane Rendell, “Site-Writing,” in Transmission: Speaking 
DQG�/LVWHQLQJ��YRO�����ed. Sharon Kivland, Jaspar Joseph-Lester and Emma 
&RFNHU��6KHI¿HOG��6KHI¿HOG�+DOODP�8QLYHUVLW\�����������������DQG�-DQH�
Rendell, Site-Writing: The Architecture of Art Criticism (London: IB 
Tauris, 2010). These followed my interest in “artwriting”. See David Carrier, 
Artwriting (Amherst: The University of Massachusetts Press, 1987).

23  Jane Rendell with Adriana Keramida, Povilas Marozas, Mrinal Rammohan, 
“Site-Writing,” in Engaged Urbanism: Cities and Methodologies, ed. 
Ben Campkin and Gers Duijzing (London: IB Tauris, 2016), 35–44.
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Epilogue

As conveners of the pedagogy-themed roundtable session forming the 
basis for this piece, we arrived to the conversation hungry to learn from 
RWKHUV�DERXW�WKHLU�LQVLJKWV�DQG�H[SHULHQFHV�ZLWK�EXLOGLQJ�IHPLQLVW�
oriented architectural teaching, including the strategies and references 
employed as well as the challenges, or even failures, encountered in the 
process. We were particularly motivated by our efforts to address the 
SURQRXQFHG�JHQGHU�LQHTXLW\�DW�(7+�=XULFK��RXU�FXUUHQW�LQVWLWXWLRQDO�
home.24 Here, among other things, we are working to introduce an 
interdepartmental seminar in which feminism, in addition to being our 
subject matter, is taken up as a method and orientation through which to 
FULWLFDOO\�H[SORUH�DUFKLWHFWXUH�LQ�LWV�YDULRXV�DVSHFWV��VFDOHV��DQG�PRGHV�RI�
operation – from design through to technology and construction, history 
and theory, urbanism and landscape. 

In closing, we wish to emphasize that all of these discussions take place 
LQ�WKH�FRQWH[W�RI�WKH�LQWHQVLI\LQJ�¿QDQFLDOL]DWLRQ�RI�KLJKHU�HGXFDWLRQ��
DV�UHÀHFWHG�LQ�WKH�JURZLQJ�SURSRUWLRQ�RI�DQG�FRPSHWLWLRQ�IRU�SULYDWH�
IXQGLQJ��WKH�H[SHFWDWLRQ�RI�ZLOGO\�DFFHOHUDWHG�DFDGHPLF�SURGXFWLRQ��
DQG�WKH�ULVLQJ�LQÀXHQFH�RI�WKH�DGPLQLVWUDWLYH�VHFWRU��7KLV�WUHQG�KDV�
VLJQL¿FDQW�LPSOLFDWLRQV�IRU�JHQGHU�UHODWHG�FRQFHUQV��,QFUHDVLQJO\�
UHVHPEOLQJ�DQ�H[WUDFWLYH�HFRQRP\��WKH�DFDGHP\�PHDVXUHV�RXWSXW��L�H���
DFDGHPLF�SURGXFWV��LQ�HYHU�PRUH�TXDQWL¿HG�WHUPV��:KLOH�DUJXHG�WR�EH�
somehow objective, metric-based evaluation has been shown, again and 
again – according to numerous studies on the workplace, including the 
DFDGHPLF�ZRUNSODFH��VSHFL¿FDOO\�±�WR�PDVN��DQG�WKHUHE\�WR�SHUSHWXDWH��
gender biases. Again, feminist scholarship has proven especially useful 
for negotiating these emergent conditions. A recent manifesto on “slow 
scholarship,” for instance, offers models for a “feminist ethics of care that 
challenges the accelerated time and elitism of the neoliberal university,” 
including its “isolating effects and embodied work conditions.”25

7RJHWKHU��WKLV�VHW�RI�VKRUW�UHVSRQVHV�WR�TXHVWLRQV�DERXW�IHPLQLVW�SHGDJRJ\�
LQ�DUFKLWHFWXUH�±�E\�\RXQJ�DV�ZHOO�DV�HVWDEOLVKHG�¿JXUHV�LQ�WKH�¿HOG�±�
begins to sketch the outlines of an approach to architectural education 
rooted in feminist politics as well as to offer possible tools at our disposal 
IRU�DFKLHYLQJ�LW��IURP�UHYLVLRQLVW�DUFKLWHFWXUDO�KLVWRU\�WR�VLWH�VSHFL¿F��
community-based spatial projects to gender-centered design studios. In 
the end, we believe that feminism helps us to critically assess the various 
structures, superstructures, and everyday practices that shape architecture 
WRGD\��HVSHFLDOO\�LQ�WKLV�PRPHQW�RI�H[WUHPH�¿QDQFLDOL]DWLRQ��3HUKDSV�PRUH�
importantly, at the level of content, form, and method alike, feminism 
provides crucial insights into how we might help our students to develop 
WKH�VNLOOV�GHPDQGHG�WR�QRW�RQO\�TXHVWLRQ�WKH�LQHTXLWDEOH�DQG�RSSUHVVLYH�
powers at play, but also to imagine and produce architecture otherwise. 

24 Since 2015, the Parity Group in the 
Department of Architecture at ETH 
Zurich, a grassroots initiative established 
by academic staff and students with which 
both of us are actively involved, has been 
confronting the lack of diversity, gender-
wise and otherwise, at our institution. 
To this end, the group has organized 
two multi-day symposia, titled “Parity 
Talks”, one each in 2016 and 2017. During 
these events, we have chaired roundtable 
discussions about issues of gender in 
relation to architectural pedagogy as well 
as practical strategies for implementing 
gender-sensitive academic policies. See: 
http://www.aaa.arch.ethz.ch/parity.html.

25 Alison Mountz, et. al., “For Slow 
Scholarship: A Feminist Politics of 
Resistance through Collective Action in 
the Neoliberal University,” ACME: an 
International E-Journal for Critical 
Geographies 14, no. 4 (2015): 1236-37. 
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